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ACCESS CODE
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URL
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Taylor believes in the principle of choosing
one's own path. Driven by the notion of
making the world a better place, Taylor's
strengths lie within the places he can help
others succeed and realize their importance.

Foundational (FC)
In-progress (FC)

= Advanced (AC)
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+==|n-progress (AC)
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Critical Thinking

Adaptive Learning
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Self Directed Learner

Communication and
Collaboration
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Scale Idaho Learning: From Seat
Time to Mastery

A Policy Brief for Senator Dave Lent and |daho Legislative Staff advocating for
statewide competency-based education to preserve accountability.Making time
the variable and learning the constant to ensure every student in ldaho
achieves true mastery, of essential skills.

' Sam
W Presenter:




Roadmapto
Educational
Excellence

A structured approach to transitioning ldaho's
education system toward a high-
accountability mastery model.

@ ThecCrisisofSeat Time
@ Competency-BasedVision
@ Urgencyandimpact

© ILegislativePolicy

@ Accountability

©® Implementation Timeline



The Obsolescence of
'Seat Time'

Traditional Carnegie Units prioritize physical
attendance over actual academic
competency.

Rigid scheduling forces students to move
at a single pace, leaving struggling
students behind.

Current funding models create
disincentives for accelerated learning and
early graduation.

Credits are awarded for hours in a chair,
not for demonstrated mastery of the
curriculum.

Standardized seat time hides learning
gaps that only surface after graduation.



Core Tenets of Mastery Learning

Transitioning Idaho schools to a student-centric model focused on verified skills.

Personalized Pacing
Students advance immediately upon mastery,
preventing boredom and frustration.

Rigorous Assessment
Frequent and detailed evaluations ensure students
truly understand the material.

Flexible Environments Data-Driven Support
Learning happens beyond the classroom walls and Real-time tracking allows teachers to intervene the
traditional bell schedules. moment a student struggles.




The Urgent Need for 60 U veitrenentooscon
Change

40 0/ MathProficiencyBaseline
Stagnant proficiency levels and workforce 0 Current statewide student mastery level under traditional seat-time models.
demands require a bold policy shift.

Idaho jobs requiring post-secondary skills that many graduates currently lack.

1 5 EngagementIncrease
Boost in student engagement seen in Idaho competency-based pilot programs.




Proposed Legislative
PolicyPillars

Enabling statutory changes to support
district-level competency transformations.

(Orunding Reform
Transition from Average Daily Attendance (ADA) to enrollment or completion-
based funding.

(PRegulatory Waivers
Provide districts with autonomy from seat-time requirements and rigid bell
schedules.

(®Mastery Transcripts
Standardize credit recognition based on verified skills for college and career
readiness.

(@ TeacherDevelopment

Incentivize professional training for shifting instructors to a mentorship role.
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Eliminates 'social promotion'by requiring studentsto demonstrate
proficiency before moving forward. Am‘mmhility

@ Mastery-based learning increases transparency and ensures no student
slides through.

Utilizesstandardized benchmarksto ensure masteryinIdahois
consistentacrossall districts.

Increasesparental transparency throughreal-time dashhoardsshowing

exactly whata childhaslearned.

Ensurestaxpayer ROIby funding suecessful outcomesrather than
simple physical presence.




A Structural
Paradigm Shift

Comparing the legacy seat-time model with
the modern mastery-based approach.

Educational Feature

Progression

Accountability

Seat-Time Model

Instructional Hours

Fixed and Constant

Chronological Batching

Attendance Driven

Mastery-Based Model

Skill Proficiency

Flexible and Variable

Individual Competency

Outcome Driven



A Model for Rural Idaho

quality opportunities without massive infrastructure costs.

high-

'

Mastery-based education allows small districts to offer diverse



Statewide
Implementation

Roadmap

A multi-year strategy for scaling
competency-based policy across the
Gem State.
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2024

» Pilot Expansion
= |dentify high-performing districts for initial competency-based pilot programs.

2025

= | egislative Reform
» Pass comprehensive funding and regulatory legislation for statewide CBE scale.

2026

« District Onboarding
= Regional training centers begin preparing teachers for the mastery transition.

2027

s Full Statewide Scale
= Competency-based pathways become the standard for Idaho public education.




\\ Foundational Supporl
01 Every student must master the basics before the bridge
can hold the weight of complex concepts.

Mastery is the strong foundation required for
ldaho's students to span the gap to career
success.

Spanning the Gap

Competency-based policy connects
classroom learning directly to workforce
demands.

Safe Passage
03 Rigorous accountability ensures every student is
S ' prepared for the journey ahead.




Leading the Nationin
Mastery

Let's move ldaho from counting minutes to measuring mastery.
Thank you for your leadership, Senator Lent.Contact us to discuss
the next steps in crafting this critical statewide legislation.



Reforming grading practices fo/sUpport competency-based

learning and empower every student inthe K-12 educational
reformimovent 'tthrough progresswe achievement.A deep dive
iNto progressive gradmg practices thatincrease student
achievement and equity.
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Session Overview

A comprehensive roadmap for reforming grading systems to better serve student learning and 21st-century skill development.

@ Operational Definitions

@ Anchoringthe

@ TheSubjectivityof Grading

@ Thel5FixesforGrading

@ Performance based Assessments



Unlocking Potential
Through Personalization

Students were very successful in a focused school model that allowed for
personalization, moving from traditional marking to progressive achievement.




Operational Definitions in Grading

Standardizing terms is the first step toward building a consistent and equitable grading framework for all students.

L4

Grades: The final mark that communicates achievement in an experience.

e

: 1
ﬁrré Scores: The mark given on any assessment or task.

Summative Assessments: Used to evaluate learning, skill acquisition, and
achievement at the conclusion of a period.
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Formative Assessments: In-process evaluations of comprehension and progress

during a lesson.
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The Need for a Seismic Shift

Current assessment models fail to provide the insights required to accelerate learning
and capture meaningful student growth.

G&
Current assessments fail to capture what we know mattersmost,and donot

providekeystakeholders—students, parentsand educators—withthe insightsthey
need toacceleratelearning.

TimothyF.C.

Carnegie Foundation President




Focusing on 2lst Century Skills

Education must evolve beyond cognitive skills to embrace the rich tapestry of abilities
required to thrive in the modern world.

19
Itis timefora seismicshiftin education that putsthe focus on skills. Not just
cognitiveskills... but the rich tapestry of skills that enable individuals to thrive in

theZlsteentury.

Amit

CEO of ETS




Defining the Purpose of Grading

Understanding why we grade allows us to design systems that accurately communicate achievement and incentivize student learning.

[eas]

Communicate the achievement status of
students to all stakeholders.

Provide incentives to learn.

Provide information that students can use for self-
evaluation.

Evaluate the effectiveness of instructional
programs.

Select, identify, or group students for certain
educational paths.



The Reality of Subjective Grading

Subjectivity is inherent in grading, but it can be objectified through proper structure, language, and professional standards.

01 AddressingBias

Most educators try to objectify
grading to eliminate bias, yet
even the most objective system
remains influenced by personal
judgment.

02 Professional Standards

Grades should openly point out
the professionalism needed for
assignments to help students
understand real-world
expectations.

03 Systemie Structure

Subjectiveness can be objectified
when supported by a proper
structure and clear language that
anchors evaluations in evidence.




A Student-Centered Grading Structure

Focusing on fairness and accuracy ensures that the grading process provides genuine value for student growth and subject mastery.

Fair: Ensuring the process is truly Accurate: Communicating clearly what Consistent: Matching grading practices
student-centered. the child has actually learned. to predetermined outcomes.

Support Learning: Helping students Meaningful: Providing real value for

understand exactly how they can the subject being studied.

improve.



Who Do You Want Packing Your Parachute?

A comparison of student achievement metrics highlights how traditional grading can mask learning gaps or distort final outcomes.

sl n e

Carl 4 4 4 4 80% B+
Seth 1 1 3.4 5 65% D
Bart 5 5 5 50% F




Tracking Seth's Mastery Over Time

Examining individual progress reveals how learning develops through stages of information, know-how, and ultimate wisdom.

| Timeline Fold Lines Colors Problem Solve

Cc2aN
Week 1 Information Information information Information %&% Information
Week 3 Know-How Knowledge Knowledge Know-How 3@-’ Know-How
Week 8 Wisdom Know-How Wisdom Know-How @ Wisdom




Shifting the Grading
Conversation

Moving from ordinary grading to mastery grading changes
the focus from final marks to standard-based achievement

and support.

Ordinary Grading

Do | have an A?

How many did ! get right?

My child has A's. Why are they at 3rd
grade level?

Can | do a worksheet for extra credit?

Mastery Grading

What can | learn to get to the next level?

[ did well on 2/3 of the standards, but | need
practice on the 3rd.

| see my child is at 3rd grade level; what can we
do to help?

Can | show you what | know even though |
missed classes?



Greatest Effectson
Student Achievement

|dentifying the factors that have the most significant impact
on how students learn and succeed in the classroom.

Collective teacher efficacy

Self-reported grades

Piagetian levels

Teacher estimates of achievement

Cognitive task analysis




The 15 Fixes for Broken
Grades

A roadmap to repair practices that distort achievement, organize evidence
effectively, and support student learning through intentional reform.




Fixes 1-6: Distorting Achievement

Removing non-academic factors from grades ensures they accurately reflect a student's actual learning and achievement.

Fix 1; Don't include student behaviors
(effort, rules) in grades; include only
achievement.

Fix 3: Don't give extra credit; seek
evidence of higher achievement levels.

Fix 2: Don't reduce marks for late work;
provide support instead.

Fix 6: Don't include group scores in

Fix 4; Don't punish dishonesty with Fix 5: Don't consider attendance in grade
individual grades.

reduced grades; reassess for actual level. determination; report separately.
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Fix 7: Report evidence by standards/learning goals, not assessment methods.

=]
Fix 8: Provide clear descriptions of'achievement expectations. Fixes 7_10- Qua]ityand
e

Organizing evidence by standards and relying on quality

assessments creates a more transparent and fair grading
, Fix 9: Compare performance to preset standards, not other students. system.
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Fixes 11-12: Grade Calculation

Moving beyond the mean to use more accurate mathematical measures
and professional judgment in final grade determination.

Fix 11: Don'trely only onthe mean; considermedian, mode, and
professional judgment.

o

Fix12: Don'tincludezerosfor missing evidence; use ' for Incomplete.
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N
Fixes 13-15: Supporting Learning

Using assessment as a tool for practice and involving students in the process to foster deeper engagement and success.

Fix 15: Involve students in the grading
process to promote achievement.

Fix 13: Use only summative evidence
for grades; formative assessment is for
practice.

Fix 14: Emphasize more recent
achievement when learning is
developmental.




Formative vs. Summative Assessments

Distinguishing between practice and evaluation is essential for supporting student growth without the pressure of final marks.

Feature Formative Summative

Monitor learning/Ongoing feedback Evaluate learning at end of unit
Evidence Does not count as evidence Does count as evidence
Purpose [dentify strengths/weaknesses Comparison against standards




Lét's Connect!

Ready to unlock student potential? Reach out to Sam Abrams to start your journey into progressive grading
reform.Sam Abrams, Designer of Learning | 509-867-4184 | sam@masteryedconsulting.org



